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^ ' MASRETAei^R PWSdaiOOlt EUUpA^Pl'ON 



I 



Introduatian 

■ I'. 



V Thia F4.r|al Report (iiejcusaea the two 1975^76 acope'.fcif''"work items 
Of Contract NE-C-3-0094,/ Modifia^tion 6, The- ma jo? acope of \joxk item» 
a formative evaluat4,or>;'^ieid teat, ia d'iacuaaed flrijit.''^ Field teat ^ctlvi- 
tiea were conducted a'imultaneoualy for several prbrliittja ft&epared under 

earlier modifications of this baaie: contract. AttenticSfft is 'glvjen' to the 

^f"*^ , ' * ' * 

earlier research and product development work. The, current formatfveV' 

. ' " 0' ■ ' ■ ' ■ •■ ■ ■ . 

evaluation, which was the, next required" st1Sp< in the res^rch and dev^opment 
cycle, is then presented. * / 



V 



Thereafter, the ^ Pinal Report details progress ,on^ the remaining >c6pe 



of .work item,, i.e.,^ editing, revision, and placemei^bf the Home Visitor 



Training Package , The Report consists primairilir of .a progress , account 
of^these activities, including the present status of the placement /process 



.Th^ Aide tp^ Eat ly Lii;^nintf^* (At^ll^ ikfe^vUls ^rw m outuvowi^h C)« th§.jji(Qin^ 

to a)\d?)cAuTiont con\petenaieQ th^li t;h<3 typical X'lviMfghouia Imv^ Vy ac/c> tjlx, 
^ b) vaUdAte learning ijibtivitioa w/Uch' could prcilucp ^^^^ convjiatanyiue in 



youncj ^Mlclren, c) idontifi an bptimijlnt mix ^/K^Xqarning activities Cbr weaahobl 



\ childrdh of different devqlol)mantal''ayoG ; ;|ind*'d) ^3Uppqt;t ♦^aaaaamdnfc'pf children 



re: 



irfbini 



:eaa^ 



for leal:ning. within particular dc^mpetenoy are 
Vfarious strands of Research focused on e^ch of the ^preceding, four Woaa, 
In thd first area, a program* of research ^was conducted ysing^ n^tio^tal and ^ 
Appalachian pa^nels'of child devqiopmerit experts!; mor^ than* 900 .^Appalachkan , 
P^^^T^^^^^A^^^^ an"d -f urtht^r refined the pa^lier findings Resultg from thig . 
work Iwere' extended by literature search* Toigether these^methods ^led to 

identification of 59 competencies ap^lcable to children^J^y the *age of school • 

[• : . . \ .^^ ^ ' . ■ i , > " 

entr^nc^. In a related conceptiaal activity, genera-l goals, performance state-' 

ments,^ and criterioh statements \<?ere prepared for e^ch competency. ' - 

V ' ^ / ^ ^ * * : t 

.The second area's effort involved u^ing-the competency base to ider>.tify 

learning activities wfiiclvmi^ht foster each , competency at three/ fcrCfr and 

- \ - • ' . ■■ ' ■ . 

- fiye years of age, respectively, 'a national panel of child development andrV^' 

^eairly childhood educatioh^. experts rated the appropriateness of five' sample 

i' . , ' ^ 

learning activities for each competency. - This process was cycled through a . 

second* approximation. The resulting learning activities' -became the models 

examples '^firom which the Classroom Leadening Activities File^ and the Day 

Care and Home Learning Activities Files wer>e developed^^ 




■c . 



a©up*^4 with ^KpiiiPl: w^ant^lfie^i pUy levels i>dtMV4i pUy . 

yticlqm*int;'g w^y«i gonu^ininu ohlUlv^n'M raf^diifji^tiM rov U4).illnu o|: i^fiiL tUivUir 

c 



• f6\u«^ And fiyti«, \ 



Tim t'oufth 4ri^A 04:; tuquUV wrtM how t^o Kl«jfc*nmLn« uhiUl^iJU'fci la'^nUnO 
^ticidiHoMu in oritur tp pot'uU I: '<iccH4rat.o IntittUcUioUal ctuM L<jnmuiU:. A tKipuUtloir 
of dtivtilQpmuntal Ittjmii wcta colluattul from /tliu exiatlnq tout llT.urcttiiuru.. 'i;j\tJH« 
wuro cirrauypi^l and )udqt3t| j:u<|fu;ciinq «»ihulr- ixjuu ibUt <ii)|)l .1 cahL L l,ty lo aMiitnuili\q 



child .t'tiudineaa in tho^')9 compMtoncy ririuuu prii.Y .provlo\\tily va^idal.u4 1 1 u 

wer<^ conaicj^red, Ttema y^oirb further atjcjrecjatcjd^ into 14 compotoncy cluator 

sublets ^tQ simplify inf?tructional plVhninq in the .field and to normit eventual 

fi > ^ . • 

shbrtaning of .the instructional ^dnsJtrument. Progi*ams are allowed tq uae thia 
instrument or ' the Alpern-Boll DovolopomOntal Prc^file or other accepted devol- 

Sw ' ^ ^ ' ' V ' * ■ 

opVfintal tests to determine the. child 'a placement. 'While the Matter instruments 
cover, only five competency clusters, approximate c^^nveifsion tables' have been 
produced that serve satisf actorily^ for many instructional- assignment" activities. 
Ultimately, however, \it is expected 'that the instrum^^m: designed tq accompan^^ 
the^ Fjle^ will prove most" serVin::eable ; ♦ <w * * « 

Resu ^s * . ■ ■ ^ ' ^ ■ 

Recent Aids to Early Learning include the following National Institute 
ot Education (NIE) products: The Classtoom Learning Activities Fil^s , the Day ' 
Care . and Home Learning . Activities Filers , and two Parent Discussion Guides 

(i.e.. Parent Guide and Parent Cool'din^tor Guide ) y ^ Tliese products w6re - 

" ^ ■ ] 
developed during the 1974-75 contifact year bylthe MPE Staff with cooperation ' j^/"^ 




lind ft§84§fcanQ^ fi:am%vit§W^ aani^u^^nts^ cam^i^^ipri of ^HPdwPtk pQ^-^ 

[fllttiJ^HPB tC) p^:appii^ fpirm^tiVsa ^V^lu^t^Cpu fUUI^fci^t: at th^ c4>ave fpui: 
4w*Anq l97§-^?n oontv^ut psavuHl, Oihav f^Wly fj^ifi^tun'tj 

lu.)m« vifcilt., h) a Wi^^kly ».jtoui,> uxpcip t«^uHi in c\ iudWIU i-'L-t^j^xiom, niul »0 d ^ 
'Am will iU)W Ikj ovhUnit, tn»r ituq>inuUim?»Ki »>h I ju/Timuiiq I htuiti nit)qr,un ciMniuMiMnt m 

s / ' - ' . I > * ■ 

ahU t;h« Aida to lUtly l,o.Aniln«| produiM r^diUuW II i ml o.u I lor' rdxivn, (hulor^NlM 

/ f ..... • ' ■ 

ot thti four og((\{johi)nt.n, an MoMcrlbud l)ol.ow. . 



rtniourcrpi* fo%j|iuto by homo vinUor-'i, (Tjio f urLl^iot- iUlapLal: lon.M to day x;aro ufU5 
wore ifl response to oxpreaJ:Jod noedfi in Lho^tieldJ Tho Uomu Visitor 'draining 
Package likewise* supported the home component.. Similarly, the Clafii:}room 

• ;' - 

Learning . Activities Files were created to permit operation of fIOPt:rlike group 
experj.^nces Tot young children. The Parent Discilssion Guldens were to be a 



resource tq^ 



So far. 



te newest program component, parent groups. 

io Aids have been discUssed for the television component*. NIE 



and the Ap^ail^chia .Educational Laboratory had worked together from 1973-1975 
to plan procflte^ of a new children's television series titled Around the 



Bend, but ,the /xinancial resources required were too great. When a television 
series cpi^ld not be produced, the KPE staff began negotiating for permission 
to adapt an existing series to this purpose, in order to in^sure availability 
tPus -HO^E .component. These negotiations evei^^uated, at the beginning of 



t^ig^QV Ka<jdi.M , MtSiiJ^k- 



t 



LwMtuii mm l/H>M- i«>/i, Thiifc», thMtici ii«w *'li)Muiy rr)iiowfci»i ii\«it lUDici-^ 

iMutitt tin t hti ri)ttiMi)tiuj irtrii»n.W«, rho fotm.-tlivn tiVa lUfit (on ^lauMini tiu Muj 
iJiLllL^Ji *^ not iiMaUtj to I h.ri li.-tiili* tlfUiltm n\ Mu* malniLtlM hut rathni to t hu 
ra) ftjrtijihl I 1 ty i>r op.trlu<j, pi : I ruf rmd ^11 Mt r 1 hiuluq t h<Mn in lnltulncn 
with the tichuiiuU) of th*i pr tuliuMnii ot MiMl tu' tU)ij(u m ' Nt^XlJ^^^'i?^^^^^**** 
h) match ot tho M lattu- lUuj^tu ii*u:.Uih t i> t hn MPM oh (tuM. I voh atul whothtu; 



. , Formative Kva I Via tlori KioUl 'i\yjt 

Overvttjw 

The field test c\s proix^sed and conducted by the MPE staff was exceptional 
in several ways. First, the design of the field test used varied types of 
programs. That is, programs were selected to provide considerable user 
heterogeneity. Programs- varied in size (number 6sf children and staff) , 
geographic location (14 statJfe) , use of ''professional N^nd no'n-prof essional 
staff, and socioeconomic status (SES) of children, , ProgiJ^m types included: 
Head Start, day care, kindergarten, other public schpol progXams, nursery 
school, child development programs, programs for the handicappe(iv and various 
home-based programs. The design further called for analysis by program type 



■\ 

wci^# to tuiXHt^^u^i^w t he* V' i i g £j 4»u1 ' ^^fii t>tu 1) ^ijutjc^ jtin u^iib^ into ihaiv 

mtcjtlrtla utAlcir aomtiwhrtl l yiii^rtP rtcil.l .uMuUr li)nr^\ in n acine^Fi, i Ui^ V4i idty 
4llMW«4 MiMi: ti) iluteMulnd hMirt^t .ti>j,>l li^nhi I i ! y (1^! rid At:!. liMtciVirtU tu 

huMUMinn itilnii.4 W«nti, luWeit 1 hcilci=it4, nral^yhl 1 tiliiiil pi in I \tt 

il ta^dmiiint ion i)C t hu m.nlui iai lo Uu^l pi inji mtiri, • ohcj » i l\cii Ion w.m t lui! 

pTOgrctmu wi>uld nuo ! Im AUlu to i:.uly i.ci.irnlni] an pau llftiir ^mu i Uiulunu 

An ^Ur I tauit: Lvti IndicaLlon ut lnl«5ht t y> uhu I ht^ mal*u I.iIm waH^aioop! eil, 

iU-^WcJVtir, wUlUMit oHaiM Inu r'nrtluu' ariMurnnium, in t<\c\ , tuvmu pt.oqiauui w«uo 

rtllowcul Vo pai; thripal «! )umI to snut 11 I lusy i:i)uM "inaKi' it/' A .M^^t.imil i.'iitorlgn 

waij that ptucjrainn would bo abl.o to par t. Ic i pat t- f or alx)nt: t hr oes f ul l moiit hfi 

or lonqcr, thun providing nul ! i I tint L imu for ino^jram Mlaflji to iiujvfi Ix^yoiid 

familiarization into actual uuv oL the ina^iirlals in tliuir .sut: t i nq^; . A thirtl 

criterion for inclusion was that x^i-oqraius usinq t he F i 1 ty; w^^utld mako a.sHiqn- 

ments to children based upon individual ciiild developmental levels, Ouring 

« 

initial negotiations programs were allowed to use AEL-pi?ovided assessment tools 
or to substitute their own devices/practices, so long as the Intent of devel-/; 
opmental age-graded child assignments ^as implemented* 

Another exceptional feature of the f ie^d test was that data were collected 

V, 

and monitored by the participating local programs and individual users within 
these programs. The MPE staff developed forms, and made suggestions about 
'What data would be helpful. MPE staff further provided training and consul- 

t 9 



pKM^jmm *l4i4i Attc»|rt4^f4 wcfci iiici^cs ♦si^ify n^ci »4italllV ''T C ii<saa .lata iy vi^u.^ 

4«4«*M|. l-^l-iuiifcj fcU ili.)W m^lciilctla wcic iiae4 Wcil^u a<*Kcs«t »iC all ^^^^ 4*"a . 

i 

A'tUliil ciiiu;B|.u li^uui ra^mvct t iiq r|ul4 t wao that liQciiq ,.r (ha 
^U4t0klf4l^ My ihdii^ luuiiiticttu p , Qii»j«jcsQ( 4m4 dva I n.it uuia , 4iici»:tly arrcit.ii 

i\\€i ii|,iUiarii: io^laliiiio m^ilci In C hci At:i. malcilala. I'lila w4q 4* ^ .Miij.^ I I alic:4 l.v 
qiUiiUtillU «in4 rtl\4ly/.Ul'J Wt^cH l^U^X l lid aiiMlldol t'^^aatiacJ Uh H r h«i 

mAttttlaid^ I . . , iua^aiiiUo tu tiid lu4lvl»lual lir»aiHlH»j .4< < I V U I eta . Mnia Jvpl»,di 

tM tar laid, \i\ pt ciMonl ^^Ciuty, flu 1 4 uum m W«u cj 1 hv M (i. i ra. f to cnni h ^ 

ntMivily i'4i4 th.nt ! hny u'itj4^ J h.n! Mu^y iOM:Uilritt4 l.uC 10)01 tts*! f..i 

thci iiutiv iil(l4l l*i4lllhl'| rtitivUlOh. 

TUo 4lo«.li|n t)r ( hci rlol4 i tuii nWii ll>o\n»othu4 watui to oht.nln thtta on* on 1 a- (»'4 
and MV^n r*niul,t>*4 pK)«jr.^jmM t/>0)*Ht)mH nU)rr) ; ot ir*nt c^«l to t fn^ ln<livi4iuil rhl i4 ja 
a <l«vciLopmtintaL M«»n!if», tlwy i mpIiMn<Mil.<?4 t Ik* i, r • • ijlk I • ul vun. Pi to fUUl 
teat, information i)rovi(i»^rl by the loc.il pioMtamn i mi I ( at ^mI th.it only t turv^ ^•ht 
of: 44 procjrams cwrrioci out somo jioi t v>t aMMfM:;mf nt ar; a iK^arAhio i>asis fi»r t Ihm t 
instructional iiecisions. Twi) 4i4 so ior curru-uliun plar\ninM and om^- tot pio«u<un 
•evaluation. The remainii^q 41 program/^ had no fornvil as^iiosiimont or oxplicLt. 
curricular planning other than the "maybo" approach, t ho "maybe" approarh 

says, "Let*y do this activity and fnaybe It will help t ht* cliildren.'*) A.'i a 
result of the field tost traininq, instructions contained in the Ft les ' Ma nuals , 
and Lesson Plans provided bV MPK, many programs became able to evaluate their 
children, determine levels of devtvlopinent, and plan appropriate ago level 
activities to meet the needs of individual children. Commeiits nude by several 



.... * 

aol I in«|tj . ^ ♦ * * 

*jjiiLtH!*J;r^*" 'latciimtnii ri^.^u .tiu^l4f c--Mc3an of Ilia v»inl«ul ..,r 
^^^^ ^ lMa.M|r5aUm <,ui.lcip^ 

• 4, H-cMdithi I I « -Uj ttft f.riniikn t h*' r f^t. l.t 1 > i I i t y i,f t lu* t'.ircn* 

iraMi-xilU«> cjaiJ.anu?:^ wr'rr- .i^'pl K^i ,iui iihi int.- s.-'l.-. ruMi, altluMiql^. 
in conunui) i ca t. U)ns with ^KUt^i^tial sitrs thf tMlowinc] 1 1 r'l i ..i , ar; pr.- v i . uj.s I y 

ijiyni.t icMuL curriculum rosourcc? or a?; t <> t a i \: ur r Iru I nm ; programs w<>ro to 
participate for a minimun^ ot, 90 days; aiul ^)' praqr.-iin-. wor'iv to picwulr. 
staff with certain data* col IncttHl. .it tho local level/ 

Initially, 50 procjrams r€-ij[)onded toMPK'ii solicitation foi; Motd ter.t 
sites,, and of these, 44 wore able to tollow thrf)Uqh with th«!ir a<|reemeut!i . The 

u 



4444 r«u 4 ..ii444ti«^ at ti^t C4*u« M«..v4|a foa.at iM #«.-^..u ....,,rM^iw*i c..* ^^t^ff . 



tclot oltci* i*<i4 c U.i.^i&.l I., i .1irrc4o»»l o 



Nur t»Mr y : U ^ » I ■ < I i • t 



Ik' . . r 
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1. 



■ ^^xsocial/oiiotional. Approximately 15 activities weire prepared for promoting 
each of., the -59 competencies. Each activity had been, pre-validated by experts 
and was *field tested as a part of the present work.fpr usability, content, and 
age-appropriateivess, . Activities are written for use with preschool children., 
of developmeivtal agtes three, fpiir, and five. An Instructional : .Manual , 
. . instructional assessment 'device, and weekly lesson plans^lire available with 
*the Classroom Files > ' • ' ^ - : " ^ . - " 

I^ay Care and Home Leaifning Activities Files .- These Files are designed 
forS^^ by parents and paraprofessionals in early childhood education, who 
plan curriculum for use in either day care or home-based settings. Divided 
into 59 competency areas, the Files provide more than 900 activities which have 
been pre-validated by expert review and field tested in the present work tor 

^ . % : ^ ^ r ^ - • . 

usability, content, and age-appropriateness. An Instructional Manual , in'struc- 
tional assessment device, and weekly lesson, plans are available with these *v 
Files" . 

Discu3S<j.on Guides for Parent Groups . This material was prepared as a 
two volume set: the Parent Guide for parents and the Parent Coordinator Guide 

' — 

to be used by aVprof essional assisting in the . organization and operation of 

/ 

parent groups. The emphasis is on involvement by parents in their child's 
learning across cognitive, social-emotional and perceptual -mo tor domains. The 
Guides also provide activities for parents and specialized information on nbrma: 
and delayed child development as well a's other special topics. 

Data Collection Procedures 

Teacher Comments . Teachers, using the two sets of Files were asked to 



provide written comments on each activity when used. All comments could be 
made directly on the individual^ activity cards, in designated Ipcations/ 
Teachers were requested to record the number of times each activity was used 
and to record brief comments regarding any suggestions for change or revisions, 

13 



'Each user received a list of questions on which they might comment, if 
-applicable. Each user was further instructed that whene^r a user marked a 
card •to indicate use^^^but,^ no further comment, this would be interpreted 
as meaning the user found the activity to be acceptable and usable. Comments 
were explicitly requested on the materials' appropriateness. At the end of 
the field test, those activity cards which had been used were temporarily 
returned -to MPE staff to allow the recording of number times used and 
specific coi&nents made. . I 

1 

Evaluation of Filels . An evaluation form (Appendix A) was developed for 
each set of Files to permit global appraisals by us^rs. Forms for the two 
^^l^s sets were similar, but certain questions were developed to obtain data 
regarding the settings in which they were respectively used. Forms were 
provided with the Files to program directors to be distributed to personnel 
and then returned to the MPE staff at the end of the field test.- 

Evaluation of Parent Discussion Guides . ^Two evaluation forms were 
developed by MPE staff and provided with the Guides to local programs to be 
distributed to parent coordinators and program parents. A one-page, five 
question form (Appendix B) was developed for parents to respond to in evaluating 
the Parent Guide. Another form (Appendix C) was developed for parent coordina- 
tors to use in evaluating the Parent Coordinator Guide . 

Results and Discussion ' 

By way of review, the major purpose of the field test was to collect 
data which would lead to final editing specifications for the AEL materials. 
In order to accomplish this, certain objectives were stated to guide data 
and information collection. Those objectives relating to the Files were: 
1) usability - to detei^ine Whether the Files .were usable in various pro- 
gram settings (i.e.. Head Start, day care, programs for the handicapped, etc.); 



2) .content to d^ermine^appropriateness of the content of the Files ; and 

3) age appropriateness - to determine whether the- Files were appropriate 
for children ages three, four anii five. From the data gathered to fulfill 
these objectzives, final editing judgments were made. ' * 

The fir^t two objectives for the Parent Discussion Guides are basically 

the sam.6 as those for the Files ^ whereas tha thir^. is different: 1) to 

deterinine the usability of the "Parent Discussion Guides in thfi various 

program settings; 2) to determine whether the content of the Guides was 

appropriate; and 3) to determine the readability of the two Guides. 
/ ^ 

Data will be discussed as they relate to the Files , then the Guides, 

respectively. In the discussion relating to the Files , the data pertaining 

to the Classroom Files will be presented first. Then the Day Care and Home 

i 

Files ' findings are presented based on all completed forms. This will elimi-- 
nate any confusion which might result from shifting bacjt and forth from one 
set of data to the other. 

It will be necessary before considering the data, however, to discuss 
a potential source of confusion regarding the numbers of participating units 
presented earlier in Table 1, Of the 197 participating classrooms, only 147 
actually used the Classroom Files ; the remainder used Day Care and Home Files 
or both. Further, one professional level home visitor used the Classroom 
giles , while some classroom teachers used the Classroom Files in both their 
rooms and for home visitation. Moreover, Day Care and Home Files were used 
both in day care rooms (about 57 percent of users) and home visitation 
(about 43 percent of users). Finally, in several programs multiple users 
together completed a single evaluation form based on their consensus regarding 
the Files . These multiply overlapping patterns of usage make direct analyses 
from Table 1 inappropriate. 



Inst'e^df th6 degree to which the results reflect the range |6f users, 
based On a satisfactory return rate, is better understood by the following 
facts. There were 148 Classroom Files and 175 Day Care and Home Files 
distributed to actual entering -participants . Of these entering participants, 
58 Classroc^^iles users and 35 Day ; Care and Home Files users- started, and 
then their programs ran into unanticipated dif fiQulties (usually of funding 
or getting staff properly prepared ^to begin) which delayed their completion 
beyond the deadline, even though the users and 'MPE staff agreed to their 
continued involvement. Overwhelmingly these users haVe expressed general 
satisfaction with the Files and have requested permission to participate 
in the impact evaluation beginning Fall, 1976. They appear, therefore, in 
Table 1, but are not reflected in the present results. Results for all 
other entering userlj^^^^reflected in the report below. The entering users 
who could not complete were all from either Head Start or day care programs 
(which also helps explain their funding difficulties), although both Head 
Start and day care programs continued to be well represented among the 
programs which were able to complete the evaluation. ^ 

Files Data 



• Objective #1: Usability — to determine the usability of 
the Files . . . . 

Classroom Files . In response to the question, "Were you able to use 
the Files in your position?" all users completing the evaluation form answered 
"yes." As to the extent that it served as a curriculum, 28.1 percent indi- 
cated that it served as a "total" curriculiim, 21.1 percent reported "over 
one-half," and 33.3 percent utilized the Files "from Dne-fourth to one-half." 
The major reason noted for not using the Files more (if used less than 50 per- 
cent) was "lack of time'* (3S.6 percent). Only one user responding to the 
question indicated that the "activities were not appropriate." 
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She dat^ collected oh...^the number of activities used stSrongJ-y ^uggest \ 

- tfiat .the Classroom Files are usable. "The . average number of activities used 

\ V - • 

f .va9 288.7, per t'eacher. This amounts' to nearly one-third of fhe total nxamber 

of activities contained in the FtLles .* This i^ an averagfe of 4.8 activities 

' each day fot field test time period. In the lesson plans developed to > . 

be used :in cipj unction With the tiles /' the number suggested for each day 

" '. 1 v« • ^ ■ . ■ ' ,^ .. 

was* five.' * . i . ; '> ^ . ^ ^ 

Kindergarten teachers utilized the Files the mast with an average of 
•901 activities per user. Day care users wer4 second with 674, Head Start, 
thir^^ith 163, programs f br^ the handicapped averaged 163, and nursery 
and child development programs averaged 74.8 'per ^user. ' ' ' • • , 

.Usage data indicate that all major parts of the . Files (i.e., those ^ 
competencies relating^ to the five brpad areas of development), were utilized 



at a higt^ level as 


noted in Table 2. 


Thes^ data allow 


some judgments 


regarding the areas 


that user-s emphasized the most. 


■ r ■ 




Table 
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USAGE OF ACTIVITIES BY 


AREAS OF DEVELOPMENT ^ 


Areaf o^ 
Development 


Total dumber of 
Activities Used 


Number of 
Competencies 
Within Gi;oup 


Average Use of 
Afctivities Per 
Competency 


Motor 


2, 253 


6 


375 


Cogniti^ve 


4,964 


16 


310 


language 


3,243 


12 


270 


Self-Help & 
' Habits 


3,024 


13 


232 


Social & 
Emotional 


2,464 


12 


205 



1? 



,The Instructional Manual for the Glassrc^ yn- Files was rated ^'adequate" 

* by 84.2 percent, "incomplLte^' by 8.8 percent and 7 percen't noted that it was 

* "Jiard to Minder stand • " In response to the question concernirta tiie use of AEL 

Weekly L'esson Plans« 19.3 percent indicated th^y used them "100 , percent of 

* . • '• » , • , , ' * 

the tdme/' while the f suggested Plans -vere not: "used at all" by 35,1 -percent 
of the users, who relied Wl^lly on their own mix 'of emphases. The major 
reason cited for not using the' .Lesson Plaris was 3rece^^ lat^. '* This 

* • apparently has reference to a shipping problem which prjevented immediate 



i^Tlans with the F^les,, Further, in some jft:c 



delivery.'of' the Lesson^Tlans with the Fales,, Further, in some jnrograms 
they were not disseminated from a central office, to. local classroom teacherl 
^rly enough. 

In sximmary, the foregoing data support the view that the CI a s sroonN^Hyes 
are ^usable by Head Start programs, nursery and child^ development programs, ^ 
programs for -the handicapped', day care operations, and pioblic kindergartens. 
A possible exception i,s discussed lat^r ^in the "Simimary and Conclusions." 

Day Care and ' Home ^ Files . Ninety-three percent of those utilizing the 
Files indicated that they were able to use" them in their staff positions, 

• Five respondents were not able to use^ the Files . In response to another 
question, all users indicated that the Fileg were utilized to some extentr- 
as part of the curriculum. The Files were utilized as a "total", curriculum 

-6.7 percent; ^over one-half," 25.3 percent; "from ^^^^j^^^'^^ to one-half," 
24 percent; "less than one-fourth," 13.3 percent; and/"as a resource or for 
ideas only," 30. 7. percent . The major reason for not using the Files more n 
(if used less tha^n 50 percent) was "lack of time." Eight users (from a single 
program) indicated that the activities were "inappropriate." 

The Instructional Manual wa^ rated as "adequate"^ by 78.7 percent, 
"needed more information" by 10.7 percent, 'and 10.7 percent did not respond 



to this question./ The Lesson Plarvp were used 'primarily as a^'ref erence" 



and 34.7 percent indicated they were ."not used at all." 



Since the Day Care ands^Home Files were to be- used in home based programs 



as weiO^^as^enter based programs, it is of interest to note the extent -th^t 
each group utilized they Files ' (Table 3) . 




- .t 



, home' VISITORS' AND CENTER" USERS' ^ 
UTILIZATION OF THE DAY CARE AND HOME TILES 



AS A CURRICULUM 



^^otal 


12.5% 


2.3% 




' Over 1/2 


34^4%"'"''"""^ 


18.6% 




1/4 to 1/2 


9.4% 


34 .'9% 












Less than 1/4 


; 18.8% 


9.3% 




Resource" Only 


25.0% 


' 34.^ 





A higher "percentage (46.9 percent) of home visitors^ indicate'^d usag^ of 
the Files as a "total" and ''over one-half" curri^culuin, compared to center 
users, 20.9 percent. Both types of users utilized the Files "less^ t^^one- 
fourth" and as a "resource only" to about the same degree, 43.8 percent for 
home visitors and 44.2 pei^cent for center users. 

, ) 

Home visitor^ used an average of 202 activities per vis^^^tpr, during the 



field test period. The Lesson Plans accompanying the FUes recommended ten 
actxvita^Les a week per child or 120 f6r the 12 week field test period. .Assuming 
that each visitor served ei'^ht children of this age, recopimeuf^ed usage would' 
have been 120 times eight or 960 activities. Writer use^rs averaged 7^ 
..acjtivities per user, d\iring the same time period. This is an average of 1.2 
Activities per day. The Lesson Plans suggested five at:tivities per day. 



This^informajpib.n. indicates that^ both types of users utilised the Files 

V , ' ■ ■ . ^ • \ ♦ * * . 

'a*' great deal less" than- the level called for in the Lesson Plans. 

^In determihings the usability of the Day^ari^y and. Home Files the data 



allow for a reserve^d assertion of "yes, ^they arfe usable." The iiata indicate 
the Files ar6 JPore ^sj^gH^n a home^JaseS p^^^*ain than in a. center based ^ 



._,Jase€ pi^c^ 

program/ and are more usalST^a^ a ^^sioxjorc^^^^^ both program types than as-^ 
a mairf curriculum. 



• i Corit^%^ appropriateness oi 

the content o f <, th ^M^t^^ ^ , ' ^ 

Classroom FiXe^^pSjM^ question "Were the activities 



written sq^hat. they ^Wfeifer,''^^^^^^^^^ iindefrstand and carry out^'" Ninety-siSc 



pQint four percent fespondfd ^J'-yes" and 3.5 percent said *^'no." The majority 



of users indicated that^J^ftfe " Files required no classroom reorganizatidi^ (86 



percent) and 78.9 p^r<^|il^^ noted that the' Files requfted "a good mix of 
materials, most of wHiih are available in your .olassydom. " 

Comments supp:}. led by the users provided additional information regarding 
the appropriateness of the cdntent of the Classroom Files . Comments were 
compiled .for veach activity and the*^se were'^^analyzed to determine content 
appropriateness. Teachers were instructed b^at "no written comments" impli/ed 
that the activity^jwafs satisfactory. The .average number of comments made was 
1.9 pfer activity and these were generally positive and constructive. When 
the number of commentis wks compared to the .number of times the activity was 
used, overwhelming support was found for the appropriateness of the content. 

To illustrate this procedure, seven comments were made on Activity C-1-1 . 
Three were, statements that the activity was "good," "the children enjoyed 
this activity," ^c. Four offered comments regarding how they varied the 
activity in usage, how certain aged children responded, etc. This particular 
activity was used 49 times during the field/ test. » This allows one to conclude 
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that the content of this activity was appropriate. This procedure was 

*'■■■», ' * ' ^ ■ ^ • 

carried out for all the activities contained in the Classroom Files . Also, 
from this information editing specifications were made for sp^ific parts 
of some activities^ ' 

Day Care and Home Files . In response to- the question "Were the 

<■ 

activities written in such a way' that they were easy to understand and 

» 

carry out?*', 54.7 percent indicated '^always'* and 34.7 percent said "most 

of the time." When asked about the materials required to use the Files , 

home visitors (40.6 percent) said "that pajrents were asked to provide too 

many materials." Center users also noted this as the major problem. 

Apparently^, center users did ndt understand that all materials were to be 

supplied^by the center, and parents were to supply materials only when a 

home visitor was involved. This confusion points Up'the need to provide 

differential directions and guidance to these two different user groups. 

Analy.sis for content appropriateness, utilizing comments supplied by 

users, W4S conducted with the same procedures as with the Classroom Files . 

Few comments .were r made on the activities, and these were generally positive 

and constructive in nature. The number of comments was compared to the 

times used, which allowed the generalization that the content was appropriate 

' • Objective #3: Age-appropriateness — to determine whether 
^il^s wer.e appropriate for children ages three, four 
and five. ^ 

Classroom Files . The Files were used in programs where th^'^ ages of 

the children were three, four and five. In some programs there was hcAnogenei 

of age, and in others ^ heterogeneity bf age. tfo problems were noted either 

in the usage (number of times used) of the activities, or in the comments 

made by users on the activitie^. The comments showed that some minor 

adaptations were made on particular age-variations, but users generally 

supported the age-appropriateness of the Files . 

•4 

§1 



In response to the question, "Did you use the Age-Variations suggested 

on the activity cards?", 78.9 percent said "yes," and 21.1 percent said 

"no.V Coinments made in response to an .open-ended question, "How did they 

vrotk for you?", suggest, the users found them to be very usable and appropriate, 

Forty-five- comments were made,, and a sample of these is as follows: 

* - ' "The age-variatioris helped, us- deteirmine v^ich- afctivitieg were 
appropriate for which children-"." , \ ^" 

"They turned out well." 

"Betause of the age grouping, the experience was simplified; 
it vrorked well." 

"Excellent - they really helped as far as maturity levels of 
the children are." - ' . 

"They were helpful with those having some developmental lag." 

"Very well - understood what to expect from a 3-yearTold 
on the activity as well as the 4- and 5-year-old." 

D^y Care and Home Files . The programs utilizing the Day Care and Home 

Files as a home^-based curriculum serveid children of more heterogeneous ages 

than did center users Generally, the hoine visitor was working with children 

ranging in age from infant to five-year-olds. Some center users worked with 

children of heterogeneous ages and other users 'with homogeneous ages. From 

the comments supplied by both types of users, no major problem^ were noted 

with the age-appropriateness for three-, four- an^^fiye-y ear-old children. 

Based on the comments, editing changed were made in 14 age assignments for 

specific activities. 



Parent Discussion Guides 



Parent Guide. Forty-six program personnel indicated they delivered or 
used the Guide with program parents. MPE had supplied 1,800 copies to be 
used in accordance with local program objectives and efforts in working with 
parents. Accompanying the Guide was a one-page evaluation form (Appendix B) 
to be completed by parents and* returned to MPE. 
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Evaluations were returned by 205 parents, and these were analyzed by 

the »MPE staff to determine the usability, content appropriateness, and the 

readcQ^ility of the Guide > The low return rate apparently does not reflect 

the usage, s\nce many programs communicated to MPE staff that they were 

disseminated, and used by parents, but they were unable to get parents to 

... », * • • • 

complete the evaluation form. Of those returning tJ\e form and responding 

tb the question "Did you find' the Guide useful?" the average parent's 

response was "useful," where that is the next to most favorable category. 

In response to open-ended questions "If the Guide were revised, which parts 

would you leave in?" and "What would best be left out?", parents indicated 

that all parts should be left in and no parts left out. There were suggestion 

made regarding information wh>ch should be "added" (or "more of") in the 

Guide . • These were topics dealing with health, safety, medical problems, and 

special problems of young children. Most of these- topics could be provided 

for in the re-edit process by including cross references to other resources. 

The majority of parents noted that the Guide was "very readable." 

Parent Coordinator Guide . This Guide was disseminated to local programs 
having staff who functioned as parent coordinators or leaders: A three part 
evaluation form (Appendix C) accompanied the Guide to be returned to MPE for 
analysis. Information concerning specific parts of the Guide was obtained 
by having the users make checks corresponding to their reactions to certain 
aspects or sections. Categories were checked if users agreed very strongly 
or strongly or if they disagreed very strongly or strongly. There was also 
an intermediate category for neutral reactions. The number of checks in 
these categories was tabulated to determine the most frequent response. 

Across all questions, the Coordinator Guide received positive responses 
on the average, even after only a short field test. It is noteworthy that ^ 
users found the Guide to be very useful and well organized. This item was 
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rated the highest by users. The sections on toys and early warning signs ' 
. were' both rated relatively high 0% the average. The sections of the Manual 
teceiving the lowest^ ratings were on the use of junk,* the ABCs of parenthood, 
methods of conducting meetings , leadership skills needed to deal with problems 
arising in leading a parent gr^p. Although these four areas were rated the 
\ lowes^, the ratings tended toward^^the neutral range and did not indicate the 

\ - . 

\ sections should be omitted. The ratings do suggest possible needs for 

\ . . I 

\revision to increase appeal. 

It IS of interest to note that the size of parent groups, and frequency 

^ . . • & ■ 

of meetings seemed to influence the .ratings. Coordinators with higher parent 

numbers in these categories rated particular items differently than coordin- 
ators with small parent groups. This rela^^ionship, however, was small 



enough that not a great deal "Ts to be made of it. 
AEL Visits Mister - Rogers . Parents ' Guide 

Background . AEL Visits Mister Rogers was published weekly to help 
parents provide learning experiences for their children. It was based upon 
the content of the Mister Rogers ' Neighborhood television program. The 
four^page publication, which was produced for 21 weeks (February 23 through 
July 23, 1976), consisted of a general message to the parents, a synopsis 
of each day's show, and learning activities to be carried out in the home. 
The general message to the parent was adapted from the "Parent Corners" 

of the Files and was related as closely as possible to the theme of the 

ft 

week's shows. Each daily program was previewed, and the content was 
matched to the appropriate developmental competencies. Activities that 
would further develop those competencies were then selected from the 
Day Care and Hom6 Files . If necessary, work sheets were prepared and inserted 
in the publication. 
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Preparation of the Publication , The process whereby each publication 
was produced corl^isted of several steps: 

1) The Mister Rogers programs had to be dubbed o-nto video cassettes 
by WQED~TV, Pittsburgh and sent to Charleston, 

.2) The programXwere next reviewed by a curricylum writer and/or 
editor to learn the content of the programs and to determine 
which competencies were related to the programs. 

3) The "Parent Corner" had to be selected and adapted, a synopsis 
of each program written, and appropriate learning activities 
selected. The synopses of the programs were usually written 
by the early childhood education editor and the learning 
activities were selected by the curriculum staff member. 

4) This copy was then sent to Family Communications in Pittsburgh. 
There all. content was reviewed first by Barry Head, Vice- 
-President, and later, Barbara Davis. Any suggestions or 

cnanges in content were conveyed by telephone and incorporated • 
into^he copy. 

5) Copy was\taken to Advertising Incorporated foi» printing. 
After copyN^s sent, an early childhood education staff 




member proof ed\copy for format and errors. 



6) The publication wl^ printed and returned to the Market^^e^^ 
Preschool Education ^Cfices for mailing to t^e programs 




participating in the fie\d test. 
The primary problem encountered during this production was insufficient 
time* Fred Rogers was re-editing the (5i^ntent of the programs prior ^ their 
broadcast and occasionally this delayed W^D-TV from dubbing the/^pes.. 
Also, dubbing at WQED-TV could be done only When the equipment -^^as not 
required f6\ other scheduled use. Therefore, a'delay in receiving videotapes 
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led to a tight schedule for reviewing shows ^ writincj of content, approval 
from Family Communications, printinq, and distribution. Also, an occaaibnal 
problem would develop in the printinq operation which would di?lay the 
mailing to programs, 

In order ta carry cut all steps cf this prccecure, scarf would need at 

lea^t six weeks of I'fead time to be assured that the materials would be in 
the hands of the users (parents) in time for proper usage* For direct bulk 
mailing to parents, an additional week of lead time would probably be 
necessary. Instead of six weeks, the Marketablo Preschool Education staff 
seldom had eVon four full weeks lead time. 

The TV Program and AKL*s Compotency Base . Fred Roqers' philosophy 
regarding early childhood education einphasizes the soc ial-omotional growth 
of theyoung child. He places much emphasis upon the child* s development of 
a positive self-image. Therefore, the content of his programs can be 
related very closely to the MPf: competencies that stress social, emotional 
and self-help/habits. In order to incorporate in the Parents * Guide ^ 
activities which would develop other child competencies, it was necessary 
for the writers to relate the activities to Concepts that were usually not 
major foci of the television ^>rograin. .Other philosophical issues await 
further discussion between MPE and Family Communications staffs. 

The Parents ' Guides were well-received by prograir^ directors who 
distributed them in various ways: 1) by home visitors, 2) by mail, and 
3) by children taking them home from Head Start and day care programs. ^ 
Parents indicated that they were interested in the activities suggested in 
the Guide . However, as MPK staff later learned, somi^ parents wore unablo 
to use the Guide as recommended. This resulted because? many families could 
not directly ' receive the video signal and also had no access to cablevieion 
receive PBS programs. Othqr families in the same communities either 
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r^eaelved the signal directly or by cable. Signal reception difficulties 
were a reason for several programs electing not to use the Guide.. 

Copies of the Guide were sent at Barry Head ' s^ request to David Newell, 
Public Relations Director for Family Conrmunicationa, He sent samples of 
of these Guides to station managers who televise^ Mister Rogers ' Neighborhood . 
MPE staff received inquiries from some of * these stations regarding the 
possibility of receiving the piablicat^on in quantity for public relations*- 
jpurposes and/or as one of their educational features. 

This section has examined specific problems, associated with insufficient 
lead time, in the preparation of AEL Visits Mister Rogers . More lead tiirie , 
must be arranged if the preparation and distrifclution of these Guides is ever 
to be an efficient operation. Only after this is^ resolved can attention be 
given to more basic philosophical issues regarding the curriculum' match of 
the Mister^' ^ Ro^egs^ show to the MPE effort. 

Summary and Conclusions ^ 

^ ■ ■ ■ ■ .t 

Field test data collected and analyzed on the Classroom Learning 

Activities Files and Day Care and Home Learning Activities Fi les ,, and the 

Parent Coordinator Guide and Parent Guide were collected for iformative ^ 

; ' . ■ ■■■ ■ j ■ I ■ 

evaluation of these new materials. In addition, . a process evaluation was 
conducted of the feasibility of preparing'Sy^weekly Guide to aC^Smpany Mister 
Rogers ' Neighborhood, based on a tested prototy^^. The data ^ere not. designer 
to test impact on children's developipent or ojr^xhe functioning of parent 
discussion groups. Impact of the AEL materials will be suinitiatively ^evaluated 
in the 1976-77 contract year. < However, based upon comments of program 
directors, teachers and other current users of the materials, some impact on 
children's development may be inferred. 



• Th6 Claaaroom Files were very, usable in the varioua presohopl program 
aettinga. They were moat usable in kindergarten, day aara, Head Start, and 
programs for the handicapped., Tli^ey were" less often 'Used and, hence, passibly 
less usable in nursery school* and ^child development programs. Even in these 
latter programs, usage and. evaluation /data suggest that the Files were indjaed 
. useible; they were simply*^ used less in these than the other programs . 

The content of the Qlassroom Files was judged to be qliite- appropriate; 
with only minor alterations and revisions deemed rtecessary. It appears that, 
with regaurd to content, programs with differing philosophies and emphases 
have little difficulty adapting and-using the Classroom Files . Also, the 
Classroom Files were evaluated to be age-appropriate when used with children 
ages three, four and' five. The Instructional Manual was read by all, users 
and rateti adequate l?y the majority.. Based on these findings, primarily minor 
revisions are being made in the Classroom Files and the Manual. 

/ • • ■' ■ 

Lesson Plans to accompany the Classroom Files were not utilized by the 
majority of the users. A reason cited mpst^often was that they were "received 
too. late." This aspect of the program may need additional refinement and 
reorganizatipn. As a specific remedy, they will be included in the Files 
rather than supplied separately in future operations. Additional information 
Will be sought during the summative evaluation to determine whether this 
remedy Is effective. 

Data analyzed on the Day Care and Home Learning Activities Files suggest 
that home-based ^user;s found them to be more usable in this setting than did 
center users. Center users indicated more usage as a resource for ideas than 
as a substantial pcirt of **their total curriculiim. Home users -found the content 
more appropriate and age-appropriate than did center 'users. Usage data tended 
to verify evfiKLuat^on form ratings. These findings raise questions about how 
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aultabla the Fllea are for day care use. Speoifib reaotions to the Inatruationa 
f.ijf Manual, have led MPS staff to develop' aeparate manuala for home viaitora and 

^4 center users, respectively. It remains to be seen, however, whether separate 
maQ^uals will offer sufficient, additional guidance and assistance to alter 
^ the Files' suitability for center use. ^ 
( ' Lesson Plans were little used by^^^ese groups except as a reference., 

Hdme visitors were more apt to utilize them as a guide thaa were- center users. 
Lesson Plans will be incorporated into the revised manual.s. Additional 
information will be collected during the 1976-77 suimnative evaluation of the 
materials to find whether these changes make a difference in usage. ^ 

The two Parent Discusision Guides were evaluated by parent coordinators ^ 
and parents as very usable and helpful. The content was judged appropriate, 
"^■^^ and the Guides were judged easy to read by^the maijority of users. No major 

changes or revisipns were deemed necessary; minor re-editing will be accom- 
-plished. ' 

The MPE staff 'will seek to negotiate with Family; Communications for 
.greater lead time to prepare AEL Visits . Mister Rogers , Phi,lo!^Qphical issues 

of curriculum match will be explored as well. ^ 

«k ' • ■ 

Recommendations 

The findings and information obtained during the formative evaluation 
field test lend support to the .following recommendations: 

1) Th^ Classroom Learning Activities Files should be studied for 
their impact on the development of young children. 

2) TWt editing of particular activities should be completed, and 
decisions concerning dissemination be made as soon as possible 
so this product may be made available to a broad audience of 
teachers. of children ages three, four and five. (See "Errata 
for Classroom Files " for progress to date; < Appendix D.) 
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3) The Da y Cqre and Home- Learning Aotivitiea File a may be 

. utilised aa a ourrloulum readurce for home vlaltora and 

othera working with parents and ohildren in a* hpm aetti^ 

and that day care or center uaage be suggested only on a 
trial baala pending further study. 

4) That revisions of particular activities should be completed 
and decisions concerning dissemination be made aa soon as 
possible so this product can be made available to home 
visitors arid others working in a home setting. (See "Errata ' 

Day Care and Home Learning Activities Files " for progress 
, to date. Appendix E.) 

5) That additional information be obtained on use af the Weekly 
Lesson plans for the two Files and. revisions be made, as 
needed,* so that teachers and users may be guided in the use of 
the AEL Pdle^ 

6) That the Classroom Files be field tested, formatively and 
summatively, in the primary levels, grades 1 and 2. Pre- 

• -* liminary data* from an Appalachia Educational Laboratory/ ' 
study suggest that the Sg*' competencies" are appropri^t^ for 
most children in these grades. With some Revisions, the 
Classroom Files may provide a transitional curriculum as- 
children are leaving the preschool years and beginning the 
more formal years if education 

7) That the Parent Discussion Guides be impact evaluated, if 
it is possible to arrange for this dxiring 1976-77. 

8) If sufficient^lead time can be negotiated for AEL visits 
Mister Rogers , that flmpact evaluation be conducted of 
these materials. 
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Home Viaitor Training Faakage Aativitiae ^ * 

■» ,„ • ' ' _ 

During the, current year i the WJS\ staff wae to edit ant} revise the 
Home Viaitor Traininq Package (HVW) based on the 1975 field test results. 
THereafteri the Package was to be placed with a qualified. produce^/diatributor, 

Editing t All editing has been acGomplished and new photo ready copy 
prepared of the Package 's printed materials. Art work was prepared for the 
health module; this 'art work matches the style used in all of the other S 
modules. Earlier HOPE-epecif ic references, were relegated to a single' 
chapter, and its character was made more general. Four low quality videotape 
presentations were replaced with simulations and other classroom activities, 
designed from the scripts used for the videotapes. A set a&< simple in-service 
activities was prepared on child development (Appendix F) ^to supplement what 
was the least adequate of the original preservice modules in terms of content. 

Placement . Approval for five-year copyright and permission to issue 
an RFP to publishers was sought from NIE in a letter dated February 15, 1976. 
This approval was forthcoming, by letter dated March 7, 1976, from Dr. Morton 
Bachrach, Copyright Administrator. ^ . 

Professional literatiare was -searched to determine which publishers 
might be interested in this product, as evidenced by items on their publi- 
;aation' s • lists and in their advertisements. A first mailing, dated April 
22, 197'6, of MPE's RFP wejit to 28 firms. Requests for the RFP added another 
five at later dates for a total mailing to 33 firms. 

Favora^Dle' responses (i.e., interest expressed or 'ifurther information 
requested) were received from five firms. Three of these subsequently 
advised that a decision had been made to proceed no further. 

Human Sciences Press, New York*, and Hiamanics Associates, Atlanta, 
have the Papkage under active ccyiside^ition as of this date. Both publishers^ 
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purohaflo o£ a aubetantlal nun\bar q£ n^tu of th^ procluQt. This faQ4^ Qon^pl^** 

menta the MPE ataff 'fl doelra to aooompliah seleotad public diaaominAtion . 

aotivitioa at the onset of the publi^ahing prooeaa, Hvimanioa AaaociateB ia 

Intereatad in thtS total Paoka^e t including andio-viaual componenta. Hvuman 

Soianoes Preaa will oonaider only printed itema, Humanica Aaaoaiataa is 

alao interaated in providing aeminars and/or grientatioa aeaaions for 

purchasers, actual or potential. 

On balance, from the publisher reactions received thus far, it appears 

that Humanics' Associates, Atlanta, might be a preferred publisher from the 

standpoint of MPE and NIE. A meeting will be sought in September, 1976, to 

■ U 

finalize a joint response from NIE and the Appalachia Educational Laboratory 
^^^,.t(^the publisher offeraV 
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ACTiviTiR^ mm 



PROGRAM 



1, Wort yqu able to uaa tl\a aiee in. your poation? 

2, To what extent did it aerve your aurriculum? 



Total (except holid^ 
Over 1/2 
1/4 to 1/2 
Less than 1/4 
Peaource for ideas only 



3, If you used the files . for. less than 50% of your activities , what was the 
major reason? , ' 

( ) Did not understand how to use files > 
( ) Activities were not appropriate 
( ) Lack of time 

( ) Used other .curriculum materials ' 

(Name: ^ _^ ) ^ 

( i Other Please state; 



Did you receive orientation from AEL staff member? 
If yes, was the training: 

( ) Adequate • 

( ) Incomplete. Would have liked to learn more about: 



( ) Yes ( ) No 



^v, : Did you read the Instructional Manual? 
^' a. If so, was it: • 



( ) Yes ( ) No 



( ) Adequate 

( ) Incomplete. Needed more information about: 



f f. 
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( ) Hard to understand 



2S 



\ 



If iQ| did VQw y§e ^© infonn^feion ^oufe typip^i 
play dQUviU§§ by ag^? 



( ) V^§ ( ) N 



Did you admlniater tha davtilopn\autf^l Pr^ ^nd Vont ta«t 
suggested for u»a py AKL? 

A. If eof did you tha roaulta? 

b. Briefly' describe how you uaod the reaultai 



c. Did you uae the information which matched 
competency numberg to acale deijcriptions? 

Were the activities written in such a way that, they were 
easy to understand and to carry out? 

a. Did you have to WttB adapt them? 

If so, what kind* of changes were necessary:^ 



li t Yq» ( ) Hi 



V 




( ) Yes ( ) Nc 




Do you have any handicapped children in your program? 
Type of handicap (s) ^ y ; 

a. Were you able to use the activi^tie| With these children? 

b. Were there reasons for not using them? (state) : 



( ) Yes ( ) Nc 



(\| Yes ( ) Nc 



9i Bid yoy y§§ th© WntHiy fetf^Qn PlmiQ v^1F<^v4dii4 i^y AEl^? 



( ) QlQm %Q iOOi Qf feh^ fetm# 

( )' NQt At* All 



, At WArAi*ifr©if© raAaon« foi: not mlmj them (auoh aa inf^propriAte, tUd not 
unci^itiind, tfee.)? Pl^Asei ^ ■ 



b. If you (U4 vmi^ them, how woulcKyuu t;h^ Wuokly r,«Haon m^na? 

( ) Vary halpfu-1 in planninu * 
( ) Inaomplaua , 
Conunenta t 



V 



10* Did the use of the files require any claaBroonI roorqanizi^tlon?' ( ) Yoa ( ) No 
If ao, describe j 



11, Do you feel these activities are appropriate for use with small 
' groups of children? 

r ( ) Most of them y - . . 

( ) Less tban 1/2 
( ) Less than 1/4 

12. Was availability of instructional materials a factor when ( ) ^es ( ) No 
using the files? *^ 



a. ^ Overall, do the files require: ^i 

( ) Too many or too expensive materials for a program budget 

( ) Not enough material to stimulate child's interest 

(- ) A gbod mix of materials, mo^t of which are available in your 

- . classroom 

r ( ) That teachers make too, many materials 

( ) Other: 



\ 



13. Did you use the Age Variations sjuggestions on the 
Activity Cards? 



( ) Yes ( ) No 
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WQ\Al^»y§y wiynfe feo y§§ tiUn 4 lany term Pvivt.iQuu«n ' 
fQf youf ehiltiMn? Whyi ^ 

I ..m».vm.iwV 9! !Ji\rr i w. ■jji.s.J C - . ?r -wf^ir ■w^r*^'-y -" i»^ .' r r ig ," g p v ■ ^— ^ « — .-^ . .-^—i — r— . 

WQwld yau ^gr«© t^i be qgnt^ot^^l for 4 phPna' tntevvt^w hy 
dn AiL staff m«m);)fir? 

If «a| wheit§ Q^n you be reAohe4 by phone thrmiqhout the i^vumnev? 



DATlia AT ABOVK NUWHKlt 



i 



A 



V 



X 



iVAfeHMlPN U)?' PAY Ohm AND HUMP W^AHNINQ ni^^ 
Niffie^ ^ „ MQ§i.t.iuH . 4 



It W^r« you feQ vwe this HU U\ yom* j^^oyit |of\V 

, ( ) Over l/a of tha i:t«¥^' 

( ) iM^i^ thVn of th« t iii^ 
• ( ) Not «t ai 

2. Did you roceivo ori*4iU4ttt)U i^nnu f*n Al'lL utatr muiiaiut? ( ) Y«ri ( ) No 

( ) Adaquate 

( ) Inadaqunta * ^ ' 

Would hAV« llk0(i inorti intoi nuutl oi\ al)Out: 



3, To what OK tent did It H«rv« tuj your uurrUnauinV 

( ) TofcAl 

( ) Over 1/2 

( ) 1/4 to 1/2 . 

( ) lioas than 1/4 * ' C^, 

( ) Resource or idoas only 

4. If you used the Files for less than 50% of your activities, was thoro a 
major reason why? 

( ) Dicf not understand how to use files ' * 

( ) Felt activities were inappropriate 

( ) Did not understand how to use the materials ^ 

( ) - Lack of time 

( ) Othet: Please state 



Did you read the instructional manual? ( ) Yes ' ( )' 



a. If so, was it 

( ) adequate ( ) Needed more information about 
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( ) Not; ^i; 




4, It t^u^ h^Mf^ t1ti1 ytni ncia Ui« ititiuliai^ 



' Old you vwfi' thp liitcumat I iin whi^li mAti h^itl r«.\ttf«i wiu y^, ( <i\^4 rt 

( ) V\ti 



aiuay to inula ttitfiiul oiui t^t ry out 



Alw^iyw 

Mont of tht* t hmi 

About, 1/2 ti)a tiimi 

About 1/4 of t]\o tlini;^^ 

More^ Ulan 3/4 of ti\e tlnte 




a. If not, did you have to make changoiJ? 
What kind: 



( ) Yon 



9. Do you have handicapped chi'^ldren in your program? ( ) Yes 

Type of handicap; ^ ^ 

&. Were you able to use activities this child? « 



( ) Most of tl^ time (more than 3/4) 
( ) Over 1/2 oy the time 
( ) Very little\ 
If not, what wcjre the prob ferns? 



)fm ^♦i^w^p carniirsf 

i ) IU4 m% 



II, lUil Ulei or thd t'lioa ^oiuUo thai y^.M iiiaji^jo In c«U>ics 



( ) Vci?4 ( ) N.J 

( -) Too nwjuiy f)r t *>o eixp«Mi-n vc» m.i t *» r i .1 tor; .t liro'jr.iin hti.iq<il, 
( ) Not «fu)U«|h ina to rL.il t rj ^M Unulnt t* th« f hVhi." 
( } 'Hi at |>rtr*Mit*i pr<jvl(tif t uo uuxny nM»<*rUihi. 
( ) t>thor; 

l}\ Did you dull vol or ixs€> it\ .v\y way th<' IMr fMit «j^utlo with yovn p.UfMit-s; 

( ) 'Yos ( ) N.I 

a. If 30^ how was it evaluated by [parents: 



( ) Uk 
{ ) N< 



(x) Too lonq ( ) Yi-i 

( ') Valuable information • ( ) Y(v; 

< > Other: • ( ) Y«*s ( ) N( 

14. Would you find a booklet sudi a;i tiii ui;(» ful whmi 

visiting a parent for the firi5t tiino? ( ) Yor> ( ) Nt 

Why: • 



m^i ^ „ ^ ^ ^ 



^ / . !»** y • Too I Hioc: c a. 4 I V i t 1 CO a > o Jik k i , > i i a < o f . . i c 



if) 
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PARENTS* REVIEW OF THE 'GUIDE 



APPENDIX B 



Please answer the following questions about the Parent Guide . Think back 
about your experiences in the parent group. Refer to the Guide t6 refresh your* 
memory. < Your comments will help us to improve the Parent Guide for future 'ilsers. 
Thank- you. 



1. Dfdyou find the Guide useful?^ 
(circle the number that best 
describes your answer.) 



4 - Very useful 
3 - Useful 

2 - Only a little useful 
I - Not useful 



2, Did you try any of the activities with your child? If so, which ones? 



Was the Guide easy to read? 
(Circle the number that best 
describes your answer.) 



4 - Very readable / 

3 - Average / 

2 - Only parts were readable 

1- Not readable / 



4. If the. Guide Were revised,,^ which parts would yoU leave in? 





Wha,t would best be left out? 




i 










- r 





Is there inforination which should be added? 
If so, what? 




Yes 



No 



5. If yo-u have any other comments^on the Parent Guide , please write them here. 



/ 
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APPENDIX C 



Valuation OF the Parent coordinator guide 

AND PARENT GUIDE 



Name 



Program 



Briefly list your major job responsibilities, as they relate" to 
parent education. ^ ] 



Parent Group . 

How many attended (on' the average) ?_ '" 

How often did you meet? 

What percentage of the children's pdteents attended 

How many Mothers attended? . Fathers? 

List the major .objectives of your meeting. 



Were these objectives met and/or obtained? Yes No 

What is your overall apj sal of the two Guides? 



In your estimation, what was the parents' reaction to the Parent Guide? 



2 



The following statements describe reactions to the Parent Coordinator 
Guide. Mark them to show whether ypu agreeor disagree with each statement, 
as . it applies to your experience as group wkder. Look through the Guide 
as necessary .to refresh your memory about each statement. Circle the 
n\bnber which describes your reaction. ^ 

^ . 1 - Strongly Agree 

2 - Agree 

3 - Neutral, Indifferent or Don't Know 

4 - Disagree 

5 - Strongly disagree 



< 



Q) 
M 

< 
rH 

c 
o 



CO 



(U 
0) 
M 



4J 
C 
0) 

M ^ 

OJ O 

c - 

H C 

iC M 
M O 

:3 

0) 
2 



0) 
0) 
M 

Cn 

to 
Q 



CO 



0) 
0) 
M 

U) 
Q 



Cn 
C 
O 
M 
4J 
CO 



1. The Guide ^was well organized and easy to use. 

2. The Guide was helpful in setting goals for the 
group meetings. 



3. Compared with other available materials, the 

Guide gave valuable information to help establish 
a functioning parent group. 



1 2 



4 5 



4. The Guide did not provide sufficient help in 
developing discussion leader skills. 



1 . 2 



4 5 



5. It helped me, to clearly define my role as parent 
group coordinator. \ 



1 2 



4 5 



6. The Guide did not have enough information about 
problems which can arise in leading a parent 
group and ways to deal with them effectively. 

7. It was very helpful in planning the format and 
content of the first group meeting, ^ 

8. Suggestions for content were adequate and well- 
defined. 



1 2 



4 5 



9. Compared with other available parent group 

materials, suggestions for conducting meetings 
were not specific enough to be of use. 
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■ .1 ■ ■ 

10.' Because of the overall quality an^ use- 
fulness of The Guide ^J would reconunend ^it 
to another parent^ group leader. 

11« The section about learning experiences, 
through trips (pp, 20-21) did not relate 
to ot>jectives of the group. % 

■ ■ \ ' ' ■ J 

12. The section covering toys (pp. 22-23) as 
learning experiences was worth including, 

\ ' ■ ' . ' 

13. The imfibrtance of reading (pp. 24-25) gave 

the group many new ideas. 



(Sh\ ^ (A) 




The following statements refer to topics covered in the Appendicjes, 

; ■ ■■■ ' " \ 

14. The section on Childhood diseases and 

illnesses (pp. 27-28) was complete and was 

useful to most parents. 12 3 4 



''IS.' The section on Early Warning Signs, (pp. 29- 
31) w^s value±)le as a guide, to me as well as, 
to parents in spotting possible handicaps. 



\16. The ABC \::hart (pp. 32-33) was not relevant* 
to the mckjority of parents. 

\^ ■ \ . ^ 
parents in the group enjoyed and used 
as\from the sections > Junk to Save 
-following) . 




From the list of "S^ple Topics for Parent Participation," irate . 
each category as to its importance, in your judgment, for parent 
groups. Refer to pp. 35-40 of the Parent Coordinator Guide to 
review the specific content of each area. Use the . following re- 
sponses in rating these topics. ^ 

1 - ,^xtremely important content for parents 

2 - Useful information; good t6 include 

3 - Of fair importance;' include if possible 

4 — Not really reHevant informati^p 

Circle the number indicating your response. 



18. (I) Y6u and Your Child 

19. (II) Health and Safety 

20. (Ill) You as a Parent 

21. (IV) Child Rearing 



1 2 3 4 

1,23 4 
1 2 3.4 



i4: 



4 



Dir«ctionsi 



TtJt following list deacriboi tpocific topics suggested for parent group discussions. Rate 
•ach topic as to its i«poirtH^cii to parents, based on the amount of discuss tion that you 
•ncoiiraged as well a» sxovip^m^ism interest in related information. Use the following 
rssponses (0-4) to rAt« each' tUjt|>ic. Circle tvA number which comes closest to describing 
your group** experience. ^ 



0 
1 
2 
3 



Was not tried as a topic in parent grov 
Was introduced for discussion but had very limited appeal to parents. 
Provided a fair amount of discussion. 

Interesting topic to parents; resulted in good discussion (or in requests for more 
information) . 



4 - Highly interesting -topic; stimulated vigorous and repeated discussion (s) . 



You and Your Child 

1. Talking with your child 

2. Working with your child 

3". Things to do with your child 

4. Und.erst2uiding play 

5. Kindergarten readiness 



Healthy 2uid Safety 



a Sucidl Services 
First Aid 
Nutrition 




^11. You as a Parent 

9. The father's role 

10. Working mothers 

11. Family planning 

12. Single parents 

""is. Handling problems between you and your child 

14. How to be a good parent 

15. Keeping informed on news, movies, magazines 
.16. Budgeting family money 



3 
3 
3 
3 
3 
3 
3 

3* 



IV. Child Rearing 

l?^.. Emotional development 

18. Special problems - thumb sucking,, crying, "no," poor eating 
or sleeping habits 

19. Child growth 

20. Discipline 

21. Respoj>aiblities - chores, self-control, individual differences 

22. ' Sex fdtication 



^V. Others 

23. 
. 24. 

25. 
. 26. 

27. 

28. 

29. 

30. 



A 
4 
4 
4 
.4 
4 
4 

^ 4 
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MEMORANDUM 



TO: Field Test Participants (Parent Coordinators DATE: March, 1976 
and Parent Group Leaders') 



FROM: Del Lawhon, Field Test Coordinator 



RE: Evaluation of the Parent Coordinator Guide and the 
Parent Guide 



^So that we may obtain a proper evaluation and revision of our 
early childhood materials being, field tested, we need some information , 
from you as a participant. 

The Parent Coordinator Guide and the Parent Guide have been supplied 
to you for your use as a Parent Group Leader. Your comments and reactions 
are needed on the attached forms for use in our final revision of materials. 
Please read the attached forms and supply your comments or mark your reactions, 
as they apply, and return the forms to my attention here at the Laboratory. 

I would like to take this opportunity to thank, you for your assistance 
in our field testing of early childhood materials and your willingness to 
do so. 

DL/sb , ' 
Attachments 
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APPENDIX D 



* * ERRATA 



Classroom Files 



^ - Omit alternative #5 



fctjyity . " ■ Y Correction 

it altfei 



Omit alternative #6 

. r , , Children can clap Ibud, then Mft, varying this with each 

/ ' : ' .'.^ • clapping sequence, (See C-2-le^for words to poem,) 

- 9j2-4.2 ■ • . \ , ^^^^ Competency 15,/ \ 

,«* C^2-J4 . ^ Substitute "catV for "chair" in the first paragraph, , 

, C-3-?S :\ L^, ^ : * Omit alternative '#4 

>C-3-7. r. . \ Change "#3l* to read "#4" in Age Variation for Five-year- 

/ • • . old, 

';CJ-3^8j,^<, v;^ ^ Change "pieces" to "groups 'J^in Alternative #2, Also 

' ^> . change "ft^" to "#3" in Age Variation for Four--year-old , 



<:=r5.cJ2- . x use with 3s, 4s, and 5s, 

0-5-15 V \ • . / Add alternative #3 to directions for activity. 



Crlr^ * V ^ Complexity of design could be increased for 4s and 5s, 

C-7-10 ^. J ^ ^ ^ Add three year old level to Developmental Age Range. 
.C-;^-a ' . j^v :/ Omit "Age Variation for Three-year-old." 



••C^'Ji:2,-9 ,-t' , 



Author of poem is "Rachel" instead of "Vachel" Lindsay. 



C-14-rp \ , Add "Age Variation" as sub-heading is omitted. 



,Cr-16--7 '-^ ^ 4, Delete sentence four from Age Variation for Three-year-old 

v , (Duplication) 

^ - ' . * 

'(2^16-12^ ^ - Delete sentence six (He must tell. . .person, ) from, Activity 

.\ ' ^ ' section. * / / 

C-lS-rl ^ In alternative #1 use "truck", "ear", "racer", etc. rather 

/* V, than "Chevies", "Fords''^ etc, 

> ft: '"' ' ^ . -■ ■ ^ " • >. ^ ■ 

tc-l§-4 ^ , Omit alternative #3. ^ ' 



C-18-6 Change "home" to "sound" in. the fir^t sentence' in Age 

Variation for Three-year-old. 

'■^-20-1 Change "casualty" to "causality" in Age Variation for Five- 

year old. 



i 
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ERRATA V 
(Continued) „ 

Activity Carrection 

C-20-10 Delete sentence five (Do not expect feels;) from Age 

Variation for- Three-year old. Delete clause from second 
' sentence (but it is.,,feels.) in Age Variation for Four- 

* year-old. 

C-21-13 Delete word "questions" following "Materials". 

C-22-11 • Use with 4s and 5s. 

C-24-7 Add 3-year old to age range. Delete last sentence (The 

negative not'. . .understand. ) from Age Variations for 
Three-year old. Also delete second sentence (After he 
demonstrates .. .sentences.) from Age Variation for Five- 
year-old. 

C-24-8 Add "Please" before each request in examples. ^ 

C-26-10 , Add 3-year old to age range. Use only two plants instead, 

of four. Put both in light — one with water, one without. 
* Omit measures and graph. 

« . 

„C-26-12 " Change "examing" to "examining" in first sentence in-Age 

Variation for Three-year-old. 

C-26-13 Delete activity. (Duplication of C-26-11) 

C-26-14 Use with 3s, 4s, and 5s. * | 

C"27-l Change "those" to "these" in Age Variations for Three-year- ! 

old. • "I 

C-27-7. Change "the" to "they" in sentence one of Alternative #4. 

C-32-10 Change "the" to- "they". in sentence one of Age Variation \ 

for Five-Year-old to read. "With some practice, this ; 
child will not have difficulty creating ' shapes . " | 

C-33-9 Change "stanch" to "stance" in sentence one of Alternative #i: 

I 

C-35-20 Omit ^ 

* . ■ f: 

C-36-5 Change "keys" to "pegs" in first sentence in Age Variation ij 

for Three-year old. On second page of activity, change |* 
"enciosured" to "enclosed" in Age Variation for Five-year-old'fi 

■■■ — -J- 

C-36-8 Change "psonge" to "sponge" in sentence one of Age Variation |. 

for Five-year-old. \ 
»^ * ' 

C-36-14 • Correct directions in Activity to read: "Plan to make vegetalsl 

soup with a small group of children. Make a shopping list and 
take the ^ group to a nearby grocery store (or purchase them } 
yourself, if the trip is impossible). Be ^re the children 
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ERRATA 
(Continued) 



Correction 

.('Continued from page 2) have an opportunity to discuss^ 
the things they want to ^ut into the soup. The next 
day, children can wash vegetables, peel those that need, 
to be peeled, cut up vegetables, add the tomato juice anql^ 
or water and seasonings and plan what they are going to 
serve the ^soup in. Carrots, potatoes, celery and turnips 
are good in soup. Use fresh vegetables, if you canl'' 

Change "employes" to "employs" in Age Variation for Four- 
year-old. 

Change "tempra" to "temper^a" in fourth paragraph of 
Activity section. 

Change "watc" to "watch" in Age Variation for Five- 
year-old. 

Change "to" to "too" in Age Variation for Four-year- 
old. 

Add "d" to "encourage" in Activity section 

Correct directions in Activity section to read: 
"Conduct this activity in a part of the room where the 
container jvill not"' interfere with,>other activities. 
Plaster of paris should be prepared according to 
directions on the package. Each child ;Should have a 
container filled with wet sand. The child makes a 
design or impression in the sand. The mixed plaster 
of paris is then poured into impression. (The child- 
ren can assist in both the mixing and pouring of the 
plaster of paris.) when the plaster has partially 
hardened, insert a paper clip which will serye as a 
wall hanger. Have the children observe the tempera- 
ture changes as the plaster 'dries and hardens. It 
may take several hours, but they must wait until it 
is completely dry and hardened before removing from 
the mold." 

Delete "tell us" from sentence six and change "there" 
to "these" in sentence of Activity section. 

Change alternative "#3" to "#2" in Ag-e Variation for, 
Five-year-old. Also delete sentence three (Alternative 
2 is... child.) from this section. 

Add additional "Head, shoulder, 1, 2, 3" to alternative 
#1. • 
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ERRATA 
(Continued) 



Correction 

Comments following heading ''Comments" should become 
part of the Activity section. 

Add following paragraph to Age Variations for Five- 
year-old: "This child should know the names and other 
details of his neighbors, but will not be able to deal 
with the concept -of neighbors who live *'far away". 

Delete word "phrases" after ^ "Materials" - 

Change "Explan" to "Explain" in Activity section. 

Delete "s" from "blocks" in alternative #1. 

Add "Five-year-old" Age Variation to existing 
"Four-year-old" Age Variation. 

Omit Age Variation for Three-year-old. | 

'Comments following heading "Comments" should become 
part of the Activity section. 

Add "ing" to "family" in alternative #4. 

Omit activity. 

Change "againas" to "against" in "Competency Objective". 

Change "Three-year-old" Age Variation to "Four-year- 
old". 

Add 4 and 5 year olds to Developmental Age Range. 

All activities should have a section entitled, "Comments 
However, all printed comments should be deleted. 




APPENDIX E 



. Activity 
1-8 

1-9 

1- 16 

2- 7 
2-9 

2- 12 

3- 14 
5-1 
5-3 

^ 5-13 

9-2 

9-12 

9-13 
18-11 
10-14 
13-7 
13-11 



13- 12 

14- 1 
16-5 
16-7 

,17-14 
18-1 




ERRATA ^ 
Daycare and Home Learning Activities Files 

Correction 

Use with 4s and 5s. ^ 

> #^ 

Three-year-old may need assistance with this activity. 
Omit activity. 
Do not use pills. 

Take necessary safety precautions before doing this 
activity. ^ 

Use with 4s and 5s. * 

Talk about father^ animals also. ^ 

Use with 3s, 4s and 5s. 

Use yith 4s and 5s. 

Use with 3s, 4s and 5s. 

Use with 5s only. 

Add femall chalkboard to Home Visitor Materials. 
Use with 5s only. 
Add oil to Home Materials. 

Baking soda should be used throughout activity. 

The younger child will need help making the car. 

Hard cardboard tubes may be safer to use than broom 
handles. 

Read the story first. 
^ Use with Competency 29. 
Use with 4s and 5s. 
Add dry Jello to, Home Materials. 
Omit, if too difficult for your children. 
Movable Man will ^work better if cut from heavy paper. 
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Activity ^ ^ Correction 

1#^8 ,Chang^->s:^K)pe'* to "hops". 



Delete activity. (Duplication of 18-3) 

19-2 Change "dog" to "animal". 

19""^ - ^ Use Developmental Leai^ing Material (DLM) sequence 

cards if available. ' 

19-8 \use with 5s only. 

^9-12 ^hange "level" to "lever" in title, 

19-15 \ u^e pictures that would be appropriate for your area. 

21-1 Change "nuckle" to "knuckle". 

21- 6 Use with 4s and 5s. 

22- 6 Pictures do not accompany activity. 

23- 14 Delete activity. (Duplication of 23-7) 

23-17 Numbers have been omitted from two activities in 

23-18 this competency. Please number activity entitled 

"No Words" 23-17 and number "Let's Pretend" 23-18. 

25-9 Use other wordless stories if these are not available. 

29-5 Needs close supervision for three-year-olds. 

30«14 Use with 4s and 5s. 

34-16 - Use with 4s and 5s only. 

36-1 Worksheet does not accompany activity. 

36-11 . Three-year-olds may need assistance with this activity. 

38-13 Use worksheet 38-14. 

38-14 Use worksheet 38-13. 

40-17 Use with 3s, 4s and 5s. 

44-14 Use a storyboqk with pictures of "The Three Bears". 
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Activity 
51-13 



53- 3 

54- i 



ERRATA 
J (Continued) 

Correction 

Let child make up his own movements for \the animals , 
if these are too difficult. 

Numbered incorrectly as 52^3. 

.Change- i'ho Id" to "hole". 
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APPEmiK F 



CHILD DEVELOPMENT: INSERVICE RESOURCE 



Directions : First read over the Introduction. Further 
directions are given as you proceed through the section. 
Various activities occur throughout the text. ^ not 
hurry. Stop to consider each questien or to carry out 
ea^ch activity. 



Introduction 



a 



Five-year-old Betty can climb better than three-year-old Eric; 
Four-year-old Tommy has learned to dress himself, but he still can't tie 
his shoes. ^ 

As you've probably already discovered, there are some things five- 
year-old children can do that are too difficult for their younger brothers 
nd sisters. Some things a four-year-old has learned to do, a three-year- 
Id wn't be able to manage. As you observe each child's progress, you 
need to be aware of how^hildr^n grow^^nd develop.' Will an activity 
involving skipping rope be too difficult for a four-year-old child? If 
you .describe something as being red, will the three-year-old understand 
what you mean? 

In this section, you'll be learning about the ways children grow and 
^evelop during the preschool years. Not all children develop' the same 
skills at the same age, but the following list gives some skills most 
children will develop by age three, age four and age five. You can use 
this information when you plan your home, visits and as you watch^ each . child 's 
growth and development. ' ' * 



These materials are based on descriptions of children's behavior and 
development in: Butler, A.L. , Gotts, E.E. & Quisenberry, n.L. Early 
Childhood Programs. Developmental Objectives and Their Use. Columbus, 
Ohio: Charles Merrill Publishing Company, 1975. 




QJhe foX lowing" are obsetvationa concerning Meg, a child you are 
visiting, these are auiranariea'of obaerVatlona recorded over tl^ three 
years Meg has li^een enrolled in your' program j ^ 




teg is three-yeai:s-old. She caii tiptoe and climb. She has a tricycle 

■ . ■ 

that she loves to pedal and steer. . Meg has begun to button het doat by 

■ • ' 
herself and can wash her hands (but she's not very neat). 

. ■ ■ 4' • . ' 

It is sometimes diffi<rult to understand what Meg is saying. 

)<, The best way to get Meg' sV attention* is to touch her. Action will hold 

S . ' ^ 

her interest and attention .longer. ^ 

She recognizes several color^, but sometimes^she confuses blue>.and 
' \ ■ ' . ■ ' ' . ' \ 

green. She can put together sifi^e puzzles and Efic4.'te poems and songs. 

Meg has begun to sort dtems into groups. When -she is asked to tell 

a ptory ^about a fiibture;. she' simply names the objects shown in the 

picture. ; • * , ' V 

She has begun to play with other children^ . She is learning to share 

\ ■ • f . 

tal though she's ihuch quicker to shar6 something she doesn't want) and to 

tal^e turns. 

- I «• .■ ■ . t • ■ ' * , . 

Meg responds to expression^ of love and affection. • 

She talks to herself about what is happening. Imaginary people and 

things may show^ up in. her play, and she sometimes confuses her dreams 

with reality. « ^ , - 



Meg is four-yea 
foot for ten seconds 



s-old now. She can hop and skip and balance on one 



She dresses herself but cannot tie her shoes. ' 

' * > ' ^ M L J, . -11 

She understands »ore of what is said to her, and her ability to 
speak sentences has greatly increased. .When she relates events, she is 
not as easily ^istract^d. 



Meg knows all the primary oolora. she still enjoys working six^ple 
puaalas and puts theiA together much faster than when she was three. 

Meg has learned .to put similar or identical objects into classes. 
She can tell the difference between morning and night. She asks how and 
why things happen. C 

Meg can follow. a story from pictures and recognize its main theme. 
Shd tends to confuse fact and fantasy. ^ 

Meg still us^s aggression in her contacts with other children. She " 
*^ometimes criticizes and tries to boss the o^er children she plays with, 
concrete reward, such as candy or bubble gum, is more effective in getting'^ 
Meg to do what you want than is verbal praise. - 

^ She can imagine a story from a series 'of pictures. She has imaginary* 
companions and pretends to be an adult. 

Meg is now five. She has learneb to skip rope. She can print her 
nameV although she sometimes reverses -letters when 'she prints. Her speech . 

has become easier for' strangers to understand. X: 

' . ■■ ^ ■ ' " • 

Touch is not as important for maintaining Meg's attention anymore. 

• ' V ■ 

She can sit for longer periods of t\me without becoming restless. 

She is able to spot and point out the major missing details of 
■ j ^ . 

familiar objects. She can recall a story she hears and acts J.t out later 

* . " 

in ditail. f •> - 

She now knows the difference between morning and afternoon. She can' 

tell how two familiar objects are alike and different. ^ 

She enjoys ridd^^^s^d tells original, fanciful stories in language 

that is essentiall(r complete in structure. 



8ho la nat as Aggreaelve When ploying with other ahlldren dn4 Is 
more oooperatlve. Sh^ ehowa klndneaa towAXd people ehe likes and trlea 
to protect her younger brother and her kitten. Praia e or diaapproval have 
more, effect on her behavior than previoualy, ^ 

She talks about what she wants to be when she grows up. She Imagines 

' ■. . — 

herself In a role and plays that role* 



Using the information above, name five areas in which Meg made substantial 
progress from the time she was three to the time she^was four.^ List' five 
areas Meg progressed in between ages fovuc and five. Use the progress chart 



on page S(, 

! <- In the fpllowing -situations, try to predict how Meg would react at 
/ age tihree, age four and' age five: • ^ 

1. A group of children her own age is playing nearby. 

2. You're reading a story to her (i.e., will her attention 
wander, how much of the story will she be able to recall). 

3. 'She is asked to make up a story abdut a pJicture. 

4. She is asked to share a toy with another child. 

A work sheet for thi^ activity is provided on page 6, 
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9vogrtt«f taqxa ngea tfhraa to fovuri 

•I. ■ . ■'. ■ .,. 



2. 



V.' 



3- 



4. 



5. 



Progress fro'm ages four to fives 



1. 



.2. 



3. 



4. 



5. 



Return to page^ 4 . 



/ 



58 



ERIC 



1, 



2. 



3. 



4. 



Age Four 



Age Five 



ERIC 



5,9 



^ ■ :vr«.i.f 

Thii pago ^nd page Q oontaih poaaifci^-AnflViiare f.^ tl}a ad^iVitiWif' • 

■ '■ '•■ ' -(^ ! 

ponotrning Meg's progreaa between agea^ehree ^ncl ^i-v^. A'htiSr ahoul^ aerva 

at guldellnea for 'diaauaaion, nof aa l^he only oorreol^ anawera. \ 



Progreaa. f irom agea thr ji^tQ foui: i t-^ 



-Vr^ . ... 

1 a Meg • G| attentJ.c3^ B]^sCX)^ii^lpnqGir-i:^ slujf i'ti %ot aft('aaaily 
dlatraated afi "^rhe was 'a't a^e thre^V,' - . • - 

2. She can put;puz?1.^3. tciigethe^ faster..- ; ^ ' / 

. » "3. She can iinag^ijife^a'-^^ just 
V . , \ I/naming the^br^eq^^ri 6^ • ' 

4. . Her^ abiarty^-^io xri^^aV s6nte 



.--V 'TV: 



"," ■> r ■ • . . .... • ■, 

J* *•/ S : . She 'has^lea^hecj 'drQSs ^ergieilf . 



1- 



^ -^vi V^' /it^ touch is riot 



^W" > ; ,3 vifSKe;llif liA and less aggi'essive A/ith other 

Av"" ^>vi^' \ / ; SJie .ireffl^^ praise or disapproval mpre than previously. 



»5.- ; the (5i*fferenc^ between morning an^ afternoon 



ir **'*" -^ i A /'^J Xa^4ge.0 ornly knew , the .difference t 

^ v/f. . / y. '.mo^ning^nd .nicfht:)/^ ^; 




between 



ERIC » 



Aga ^'hrae Age fou* . Age Five 









If hai begun i6 pl^y 
with othQt Qhlldren, 
so aha may try to 
antar into tha play. 


aha will Visa aggrda- 
plon^ Qvitlpiaa ^nct 
bona Qthar ahildrant 
« 


MiS'g witl ba mora Qoopar- 
ativa whan playing with 
othar ahildran. 


2. Her attention will 
wandar, unlaaa tha 
atory is, vary ahort. 


Bha will not ha 
eaaily dietraotad and 
will fqllow tha etory 
from the pioturoB. 


, aha will recall the, 
^tbry and be able to 
act it out later, . 


3. She will simply name 
the objects in the 
picture. 


She Will make up a. 
atory from the 
picture. 


She will tell an original, 
fanciful atory. 


4, She may share the 
toy, especially if 
it's one she doesn^t 
really want. 

I* 


She may share 1 espe- 
cially if .she is 
. given sppe kind of 
reinforcement for her 
behavioj? . 


She will probably ahaVe * 
the toy, 




ERIC . • . 



Ort «Gh al following p«g^«, a situation 4s presented first;, 
AllQw youv gi^ijup fep ^4igus§ trh§ situation finti quesfciona. moM sifewafii^n ^ 
is follow©^ by » poeaibl^ ,so\ufcion whiQh you \my w^nfe to ua« wli^n aoruluQting 
group dlaausiiona, Momb^^rs of g^-oup, however, will usimlly oom^ up 
with th©«e 4na other aoo^ptable solutigns, AQfclvitias in th© Pay Cave and 
1S2SS. AQtivitiea * Fil< aa uan b^ \ife*tid tan^mplaH for th« kiode of 

4otivit;i0» thtt home vi«itor could uaa iu' Uhwaa aitu^tiona. 
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g«n«ny is fovw"»ye«ff8"«ld, He ha§ been told hi wili have to wait 
vmfcU aftsw fehu afeory to play a game ha paytigviUicly en.jpy8. ' Ife'e 
obvious that Sainmy wtnfei to plajf- fch© qame vlghfe now. flow wlU 
pvotMbly vwaofe to being told to W4lt? How mn you beat hantlla the 
aituftfelon? 

0 . . ■ 



-9 



r 

If Sammy refuses to pay attention to tho story and continues to 
demand to play tihe game, you should conaidor whether he needs an 



activity with more physical action. You migli^ want to rearrange the order 
of the lesson, allowing him to play "first. 



6^ 



11* 



Yau'^ii feftlHing tQ ahQ«4A, ^nd h^r thF§^-yi»^r-fiia i^iat^r M^ry wants 
VQUf dfefeentAQn, What M\m ways Mary might t^y tQ get yayy afctentipn? 
Whafe mighfe yt!iu da ami why Aq yovi think it w^iulil be ari:ppt4v§? 



.What you do might ddpond on how Mary in trying to got your attention. 
If aho keopa interrupting your convoraation to ahow you* something auch 
as a picture she's drawn, you might want to take time out to look at it. 
You might try including her in the conversatior^. You might adapt the 
activities you have planned for Rhoda so that Mary is working on a similar- 
project and you can divide your attention between them. ' 
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a«ion, i fe»wt«»ye«i*-«i4 ypu'rs visiting, Pannot kefp his minti «n 
lh« «g%4v4il«ii yQ^ ^iann@(4 hiw, ACtts ^. few minuter, his mih9 begins 
60 wtnatr And his i^fe^nfciQu tsihin^ to qr;>m^ obj^gfei U\ th^ room, wMt 
^tre iomiA things yuu miyht; rfu to h^l^ .Uwan il^vdiop 4 lony^^r rttitdnttun' 



It is poaaibla that; the activltiua ata too hard for Jaaon, Observe 
the florta of thinqa Jauon dooa pay attention to ami plan aim|)l« activitlQH 
that contor around hia intoroiita, L'or Uuitanoe, if you arc doUuj a sortlnq 
activity, let Jason aort iteina he likorj playinq with, such as hia toy 
cars. 



\ 
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plifmiclf H4§ ni^th^f lid§ fe^ieiS both fchrji^fc^ birib^iy, ri^F, B^ith^p 



/ 




^^^^ may profor aomo othot Klnda ot? rtctivLtiuu, Talk with hia mother 

and find out what Miko'a Intovtuita aro; thun plan actlvitloM around thoMo 
intoroata. it I0 also ix^aniblu that hln mothor iu put tiny too much 
importanco bn Mike'?^ complotiny tho asaiqnfeil taaka. You might talk to her 
and explain/ that children Mike's aye haven't completely developed the 
ability to finish a task and that Mike will learn to do this as he gets 
older. V 



I 

HQ^Vfl'f tlHF ^IQtii HH^ti^r ciKVilfei U^ti^ iHMkii^HiBti^f 



l» ir^teruHtati In* it H\\t^ Likon muiiLu* ytui mLvjht vine i I v 1 1 L^m whloh 
raqulru htar to n\ovti In t inu* to t lu» nuuiie.?, Ptn Iwip^i r4ho would llko to try 
movimj in imitation ot (HMtuont. animal;*. \K\ko tho acMvit Loh uhort: at 
first and bn 8ur« to praL^f^ h«^r for tryiruj ijomnhhinq tjiat \r\ difficult 
for her. 



/ 
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